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Outcomes

Participants will exit this session with improved understanding of…

• Translanguaging concepts

• How to use translanguaging to promote social justice 

& social-emotional development

• How to use translanguaging to promote academic learning

• Teaching and assessment strategies for implementing 
translanguaging



Organization

Part 1:  

Introduction to translanguaging
Part 2: 

Translanguaging for social justice & social-emotional development
Part 3: 

Teaching strategies for translanguaging in ALL classrooms
Part 4: 

Teaching & assessment strategies for translanguaging in bilingual/ESL 
classrooms



Part 1

Introduction to translanguaging

THE BIG PICTURE

concepts . definitions . examples . rationale . teaching scenarios 



Translanguaging & transculturing

Bilingual/Multilingual                          Bicultural/Multicultural



Explanations of translanguaging

Garcia & Wei, 2014

Translanguaging

refers to the flexibility of 
bilingual learners:

to take control of their 
own learning, 

to self-regulate when 
and how to language, 

depending on the context
in which they’re being 

asked to perform. 

Fu, Hadjioannou & Zhou 2019

Bilinguals move through life 

using their languages to make 
sense of the world, 

to communicate with others, to 
express who they are. 

Sometimes they use one 
language, sometimes another.

Other times they use language 
features from more than one 
language when they talk or 

write.

Lewis, Jones & Baker (2012)

Translanguaging
refers to using one 

language to reinforce the 
other in order to 

increase 
understanding and 

augment the pupil’s 
activity in both 

languages.



Examples of Translanguaging
Garcia & Wei, 2014

In context of lesson
During an outdoor ESL lesson, the 
teacher explains that one tree is bigger
and the other tree is smaller.  

A young girl nearby the teacher says: 
“The tree is grander.”  

Grander is an example of this emergent 
bilingual girl’s use of existing language 
features to construct new ones:  
Spanish, grande, with the 
morphological item for the comparative 
in English that she’s learning, -er.

With peers
Kindergarten boy who is an emerging 
bilingual notices it’s raining outside and 
says to himself, “Está lloviendo (raining) 
mucho!”

To his English-speaking classmates, he says 
aloud, “Look it’s washing. It’s washing 
afuera (outside).”

A Spanish-speaking girl clarifies in Spanish 
what he means and says “raining” and the 
boy repeats it.

Thru this translanguaging interaction, he’s 
learned a new word and his peer exercised 
her bilingual skills.



Translanguaging connections

Linguistic Interdependence Model
(Cummins, 1980) Origin of term

Translated Welsh term (trawsietithu) to 
refer to using different languages for 
different activities & purposes in a 
bilingual program in Wales (e.g., read in 
Welsh, write in English)

Attributed to Cen Williams who was 
experimenting with bilingual 
teaching strategies.



Why should you care?

Academic & Social Reasons

Translanguaging is an emerging evidence-based practice with positive findings in US and international 
classrooms that indicate translanguaging…

• Increases understanding of the subject matter

• Develops oral and written literacy skills

• Improves connections between home-school

• Improves sense of bilingual identity in students

• Can be implemented effectively by bilingual & monolingual teachers

(e.g., Garcia-Mateus & Palmer, 2017; Karlsson, et al., 2020; Li & Luo. 2017; Vaish, 2019)



Why should you care?

Demographic Reasons

• 20% of K-12 students nationally come from homes where a language 
besides or in addition to English is spoken (& growing)

• 10% nationally, 5%  in Indiana, of school-age population are English 
learners

• Over 300 world languages nationally; over 275 in Indiana 

• Spanish, Arabic, Chinese, Vietnamese, Somali, Hmong, Tagalog, 
Portuguese, & Russian are top 10 languages nationally.

• The future is multilingual.

(Batalova & Zong, 2016; IDOE, 2019; Passel, 2011)



Can you “do” translanguaging if you only 
speak English?

https://youtu.be/1llwiSQNemw

https://youtu.be/1llwiSQNemw


Part 2

Translanguaging for social justice & social 
emotional development

beliefs . purposes . stance . elements



A translanguaging classroom is an act of social justice.

Cioe-Pena, M. and Snell, T. (January 2015)



Type of Program

Transitional Bilingual Education 

English as a Second Language

Dual Language Program

Program Goal

English

English

Bilingualism & Biliteracy

Translanguaging in Bilingual Education Programs can be used to 
leverage bilingual students’ language practices to meet content 
and language standards



Social justice education: 
A precursor of translanguaging

Challenges us to:

➢ Expand traditional forms of thinking and use culturally responsive

and culturally sustaining pedagogy to create greater equity in access

and achievement for all learners.

Cioe-Pena, M., & Snell, T. (January 2015). Teaching for social justice. New York: CUNY Academic 
Commons, The Graduate Center, City University of New York.



The three core beliefs of 
the translanguaging stance

1) Students’ language practices and cultural understanding encompass those 
they bring from home and communities and those they acquire in school. These 
practices work together and enrich each other.

2) Students’ families and communities are valuable sources of                                               
knowledge and must be involved in the education process juntos.

3) The classroom is a democratic space where teachers and students juntos
create knowledge, challenge traditional hierarchies, and work toward a more 
just society.



Translanguaging Beliefs & Purposes as 
Pathways for Equity & Social Justice

❑ Supporting students as they engage with and comprehend complex 
content and texts Students’ language practices and cultural knowledge from home and 
school, work juntos/together

❑Providing opportunities for students to develop linguistic practices 
for academic contexts Students’ language practices and cultural knowledge from home 
and school, work juntos/together

❑Making space for students’ bilingualism and ways of knowing 
Families and communities are valuable resources and must be involved in schooling juntos/together

❑Supporting students’ bilingual identities and socioemotional 
development Classrooms are democratic spaces where teachers and students work 
juntos/together



Teaching and learning begin with valuing our students.

A socioemotional element of Carla’s translanguaging stance (she is 
a 4th –grade dual language classroom teacher in Albuquerque, 
NM)   Garcia, Johnson, & Seltzer (2017, p. 157)



Four elements of the translanguaging
classroom for socioemotional support

• Con respeto means with the respect that needs to be shown for the 
struggles and ways of life of bilingual communities

• Con cariño means the authentic caring between teachers and 
students; it is at the core of the translanguaging classroom…

• Como familia refers to how translanguaging classrooms are like 
familias, acting together to promote the well-being of the whole, but 
sometimes also struggling with each individual member.

• Con acompañamiento means that teachers in translanguaging
classrooms set up their instruction so that they and their students are 
always learning together – never just in English or Spanish but 
experienced con acompañamiento.



Teaching for social justice means working alongside your 
students to create a better and more equitable world.

Garcia, Johnson, & Seltzer (2017, p. 162)



Tuning into translanguaging practices in the 
classroom with a classroom pact

We, the students of  Sra. Sandoval’s classroom, are 
multilingual and are proud of our languages and cultures.  
We use all of our languages to think and communicate.

We use English when…
We use our other language when…
We use both languages when…

(Gottlieb, 2020, p. 76)



What are the beliefs that make up 
your translanguaging stance?

• Bilingualism is to be seen as a resource in instruction. (A non-
negotiable)

• A translanguaging classroom works to leverage bilingual students’ 
socioemotional strengths to learn.

• A translanguaging classroom is an act of social justice because it shifts 
the discourse from a deficit model to an additive model. Creating 
democratic spaces that allow for equal participation & create equity 
among the various languages and cultures that are present.

• Teachers’ use of translanguaging strategies acknowledge their other 
language practices, builds their self-esteem, & gives children the 
sense that their home languages are useful resources not only in the 
home, but also to learn at school.



What are the beliefs that make up 
your translanguaging stance? (continued)

• Every teacher of bilingual youth can take up a translanguaging stance, 
no matter their language background or program type.

• Students’ families and communities are valuable sources of 
knowledge and must be involved in the education.

• The classroom is a democratic space where teachers and students 
juntos create knowledge, challenge traditional hierarchies, and work 
toward a more just society.

• Recognizing and rejecting negative discourse about minority students 
in mainstream schools and society.



What is the translanguaging
corriente?

• It is a metaphor to refer to the current or 
flow of the students’ bilingualism that 
runs through our classrooms and schools. 

• The translanguaging corriente weaves 
together the Students’ Translanguaging
Performances and the Teacher’s 
Translanguaging Pedagogy.

Garcia, Johnson, & Seltzer (2017, p. 25)



Example of the Translanguaging Corriente
(Gottlieb, 2021, p. 77 )

During a middle school social studies class, Mario and Julio, were 
talking to each other in the back of the classroom.  The frustrated 
teacher, approached them and said, “I’m constantly having to remind 
you two about talking in class. Will you please tell me what’s going 
on?”

To her surprise, Julio responded, “You talk really fast. We’re making 
sure we understand what you say.”  The boys were trying to  translate 
everything said in class and they worked together to formulate a 
response.  Mario actually drafts his writing assignments in Spanish 
first, to better express himself, and then translates his homework into 
English.  



Take a moment to reflect

•How might students be impacted, both academically 
and socioemotionally, when a translanguaging
environment and opportunities aren’t in effect? 



Part 3

Teaching strategies for translanguaging in ALL 
classrooms

Cognates . Vocab lists . Multilingual materials . Word switch out . Peer 
support



Instruction in a social justice framework

Classroom 
Environment 

Engineered for 
Social Justice 

Universal 
Design for 
Learning 
Approach

Translanguaging
Options  for 

Emergent 
Bilinguals



Translanguaging and the UDL framework



UDL framework with translanguaging options

options for listening & 
reading materials in 

other languages

options for talking & 
writing in other 

languages

safe options for 
communicating in 
other languages



Creating “spaces” for translanguaging

In Lessons

Planning for input, processing, & 
output considering both 

languages

Use of cognates * Key vocab in native 
languages *  Culturally & linguistically 
responsive curriculum * Peer support

In Environments



Use of cognates

• Cognates are words in different 
languages that share a common 
etymology and have similar 
meaning and sound. 

Sample sites:

https://www.colorincolorado.org/guide/cognate-list-
english-and-spanish

https://myvocabulary.com/word-list/cognates-
french-words-vocabulary/

https://myvocabulary.com/word-list/cognates-french-words-vocabulary/


Cognates: Ms. Wojak’s social studies class 

Ms. Wojak:  

• Has some knowledge of Polish, immigrant 
grandparents, ideologically open to 
multilingualism in schools.

• Has Latinx students at various stages of 
learning English in gen ed inclusion class.

• Confers with bilingual/ESL teacher in her 
building about improving reading and 
listening comprehension.

• Decides to start with simple cognate 
detection skill imbedded into lessons. Lesson objective: Ss will use interactive maps to 

determine % of Latinx voters in various states.

www.pewreseach.org



Student Suggestions
Vote/voters  - Vota/Votantes

Nation/nationally –
Nación/nacionalidiad

Million - Millones

Majority - Mayoría

Democratic - Democrática

Republican - Republicano

Eligible - Elegible

Look up -
http://spanishcognates.org/cognate/eligible-
elegible

Where Latinos have the most eligible 

voters in the 2020 Election  

 

This year, Latinos are expected for the first time to be the nation’s largest racial or 

ethnic minority in a U.S. presidential election, with a record 32 million projected to be 

eligible to vote. They will account for 13.3% of all eligible voters. However, the number 

of Latino eligible voters is still far below the 60 million Latinos who live in the 

country. Latino eligible voters – U.S. citizens ages 18 and older – could play a larger 

role in this year’s Democratic Party primary season. A majority (56%) live in states that 

will hold Democratic primaries and caucuses on or before Super Tuesday (March 3) up 

from 29% in 2016. Nationally, 62% of Latino registered voters identify with or lean 

toward the Democratic Party while 34% say the same about the Republican Party. 

http://spanishcognates.org/cognate/eligible-elegible


Use of multilingual key vocabulary
Teacher identifies key words in unit/lesson & makes them accessible to all 

English learners in class by providing translation.

Who prepares the lists?

What resources can be used?

How much time will it take?

How are literacy skills improved?

What are other benefits?

English Spanish Arabic

peace paz al-salam
السالم

war guerra al-harab
الحرب

conflict conflicto al-saraa
الصراع

negotiation negociación al-tafawd
التفاوض



Key Vocabulary: Mr. Hines’ science class
Issues in the inclusive classroom

Can translanguaging be used with a student with an IEP?
Native language support benefits all students…

Does the translanguaging strategy support an IEP goal?
Translanguaging has capacity to improve literacy of all students…

What adaptations are needed (if any)?
Likely that adjustments will be needed, e.g., number of words…

Who makes the decisions?
Collaborative decision-making of general, special & bilingual/ESL educators…



Key vocabulary: Mr. Hines’ science class
Issues in the inclusive classroom

Unit on Physical Features of Earth

Prakat: 

A recent immigrant from India; speaks Gujarati; 
has autism; better receptive than expressive 
skills; good parental support.

Team decides:

Strategy will support goal of increasing listening 
comprehension in English.

Different (easier, more concrete) vocab words; 
fewer # of words.

Will contact parents for review of words at 
home & accuracy of translation.

Will prepare a peer buddy who speaks Gujarati 
to support him.

Ocean  સમદુ્ર (Samudr)

A very large area of salt water

https://www.youtube.com/watch?v=oWjL
WSyOjXU&feature=emb_title



Use of multilingual 
resources

Vary Input-(Processing)-Output

Read in English                                                                                                              

Discuss in either language

Listen in English/other language

Complete graphic in either language

Listen/discuss in English/other language

Present ppt in English

Read in English 

Summarize in English w/bilingual translation

View demonstration in home language

Reproduce in English

Expand beyond 
vocabulary:

Optimize full linguistic 
competence by planning 
for and encouraging 
bilingual reception & 
expression.



Use of Multilingual Resources

Bilingual Fairy Tales
https://bilingualmonkeys.com/28-
bilingual-english-spanish-fairy-
tales-fables-book/

Class Materials for Younger 
Students (English-Spanish)

http://www.bilingualplanet.com/

Online Translation
https://translate.google.com/

https://www.microsoft.com/en-
us/translator/education/

Oral Stories 
https://worldstories.org.uk/

Radio News (many languages)
https://www.bbc.co.uk/ws/languag

es

Leveled Reading Materials 
(English-Spanish) & More

https://www.leeandlow.com/levele
d-reading

Locating books in different 
languages

https://www.foreignbooksource.co
m/

Newspapers (many languages)
https://omniglot.com/links/news.h

tm

Multicultural Books (some English-
Spanish books)
https://www.leeandlow.com/

https://bilingualmonkeys.com/28-bilingual-english-spanish-fairy-tales-fables-book/
http://www.bilingualplanet.com/
https://worldstories.org.uk/
https://www.bbc.co.uk/ws/languages
https://www.leeandlow.com/leveled-reading
https://www.foreignbooksource.com/
https://omniglot.com/links/news.htm
https://www.leeandlow.com/


Use of multilingual resources

Notes on Current Event

Topic:

Sources:

List two major points from each source:

1.                                1.

2.                                2.                                 

List two new vocabulary words or phrases:

Why is info important?

Current events activity

Topic: Covid-19

All students (1) listen to BBC broadcast in 
English, (2) find another recent oral Covid story 
in choice language, (3) use note taking sheet to 
document info in either language, (4) share out 
in English (with other language as needed).



Use of multilingual resources

Creating Sentences in Two Languages

To improve vocabulary, knowledge of language features, & skill in translation

Materials  

• picture cards of fruits & colors in English & Spanish

• word cards of The, El, La, Las, is, are, es, están.

Teacher models/explains:                                                                                                     .

1. Match fruit and color, either language.

2. Then pick word that comes before the fruit, same language as fruit.

3. Then pick word that goes in between fruit and color, any language.

4. Read sentence & then translate into either all English or all Spanish.

 

  
 

 



Use of same langauge & other peers: 
Setting the climate

We value…
• Calm communication
• Honesty
• Differences among people
• Taking responsibility
• Being a team...

We learn from...
Hearing others’ opinions
Thoughtful discussion
Different cultures
Different languages
Different forms of media…



Use of same language & other peers

Considerations…

• Setting the climate

• Awareness of students’ full 
language competence

• Spontaneous or planned support

• Preparing students

• Choice of pair/group members

• Debriefing students



Part 4

Translanguaging & assessment Strategies in 
ESL & Bilingual Classrooms

Challenges . Performance-based, dynamic assessment. Planned cross-
linguistic transfer . Translanguaging practices pact to promote self-

assessment. Language pre-assessment to plan language assessment   



Translanguaging in a Bilingual Education 
Classroom

https://www.cuny-nysieb.org/classroom-videos/ambassador/gladys/
https://www.cuny-nysieb.org/classroom-videos/ambassador/gladys/


The challenge of using translanguaging in    
assessment           (García & Wei, 2014)

• Standardized assessments are usually administered in one language.

• García (2009 cited in García & Wei, 2014) proposed, for example, 
translanguage-mode assessments in many languages from which the 
student would choose from the multilingual multimodal responses 
that would display their understandings and knowledge.

• Until such advanced adaptive technologies are developed, English-
only assessments will likely continue to result in scores that are then 
used to justify inequalities among class, racial, ethnic and linguistic 
groups.         





Tips for Knowing Your Students  
From Episode 4 – Teaching Bilinguals (Even if You’re Not One): A CUNY-

NYSIEB Webseries
https://www.cuny-nysieb.org/teaching-bilinguals-webseries/

• Be a keen observer or students’ expression and behavior.

• Provide students opportunities to show what they know using home 
language practices.

• Use observations to help you create scaffolds that draw on students’ 
home language practices such as translated copies of texts and 
prompts. They can complete an assignment by talking with a partner 
using whatever language they would like.

https://www.cuny-nysieb.org/teaching-bilinguals-webseries/


Features of translanguaging in a dual language bilingual 
education classroom   

• Translanguaging documentation helps teachers assess what students 
know and can do when they use all their linguistic resources together, 
giving them a fuller picture of the learner. 

• Translanguaging rings are ways of scaffolding instruction that allow 
teachers to use students’ home languages as resources in learning the 
target language. 

• Translanguaging transformation means creating opportunities for 
bilingual students to use all their linguistic resources to read, write, 
and think in ways that challenge existing linguistic hierarchies in 
school and society overall.    Seltzer & Garcia (2017)



Hesson, S., Seltzer, K., & Woodley, H. H. (December 2014). Translanguaging in Curriculum and Instruction: A CUNY-NYSIEB
Guide for Educators. New York, NY: CUNY-NYSIEB, The Graduate Center, The City University of New York.









How can teachers design 
translanguaging units of instruction 
and assessment that leverage their 
students’ bilingualism for learning?

Garcia, Johnson, & Seltzer (2017)



How can teachers design 
translanguaging units of instruction 
and assessment that leverage their 
students’ bilingualism for learning?

Garcia, Johnson, & Seltzer (2017)





Final reflection on translanguaging

•Please take a moment to write down your impressions 
of translanguaging and possible next steps that you 
might take toward enacting a translanguaging
classroom.
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Thank you & contact info

For additional info/questions/resources:

Dr. Rita Brusca-Vega – vegar@pnw.edu

Dr. Jane Montes – jamontes@comcast.net

mailto:vegar@pnw.edu
mailto:jamontes@comcast.net

