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Guidance for IEP Team Members

• The purpose of this document is to provide recommendations to IEP team 
members when writing IEPs for English learners (ELs). Writing IEPs that fully 
address EL status and related cultural and linguistic factors is critical so that team 
members are well-informed in their decision-making. 

• Each page of the IEP that contains an item where enhanced information might be 
valuable is included in the document along with related recommendations.

• Team members who are not familiar with assessments, programs, language 
development and other aspects of providing services to ELs with disabilities are 
encouraged to ask the team member who is a qualified bilingual specialist for 
additional insight.



Language/Mode of Communication of Student:

Indicate all languages and modes of 
communication used by the student. 

Individualized Education Program (Conference Summary Report)

Language/Mode of Communication of Parents:

Do not make assumptions about proficiency in 
English for either parent when the Home 
Language Survey indicates another language is 
spoken in the home. Provide an interpreter to 
meet legal requirements.



Participants Info - Bilingual Specialist:

A Qualified Bilingual Specialist (as defined in the 
Administrative Code, Special Education, Part 
226.800) or bilingual teacher should be a 
member of the team to assist the other 
participants in understanding the student's 
language or cultural factors as they relate to 
instructional needs. 

Individualized Education Program (Conference Summary Report)

Participants Info - Interpreter:

Use a qualified interpreter. When using an 
interpreting company or external interpreter, 
document contact information. 



Academic Achievement:

Provide data that describes achievement in 
English as well as native language if the student 
is enrolled in a bilingual program. Refer to 
information on this page about Communicative 
and EL Status and describe its relation to the 
academic achievement of the student. 

Documentation of Evaluation Results

Communicative Status:

Ensure that the student’s communicative status 
is evaluated in the home language as well as in 
English. Assessment may include qualitative 
measures.



Documentation of Evaluation Results

EL Status:

Include the student's scores on the 
ACCESS/Alternate ACCESS and what they mean, 
a description of the ESL/bilingual 
services/program the student receives and 
explain any recent changes.



Determinant Factors – EL Status:

Explain how the student’s current EL status 
affects and accounts for the student’s academic 
and other performance issues rather than a 
disability condition. Refer to ACCESS/Alternate 
ACCESS scores and description of the 
ESL/bilingual services/program received.

Eligibility Determination (except SLD)



Problem Identification/Statement of the 
Problem:

In this section, an explanation of communicative 
status for ELs is already addressed by directions 
to include the student’s EL status and any 
change in linguistic status. Provide complete 
ACCESS/Alternate ACCESS scores as well as 
qualitative information about oral and written 
receptive and expressive development and skills 
in both languages.

Documentation of Intervention/Evaluation Results for SLD



Determinant Factors – EL Status:

Consider if and how the student’s current EL 
status affects and accounts for the student’s 
academic and other performance issues rather 
than a disability condition. Refer to 
ACCESS/Alternate ACCESS scores and 
description of the ESL/bilingual 
services/program received.

Eligibility Determination of SLD

Determinant Factors – Cultural Factors:

Consider if and how the student’s cultural 
characteristics and experiences affect and 
account for the student’s academic and 
performance issues rather than a disability 
condition.



Parental Educational Concerns/Input:

Every effort should be made to obtain parental 
input. If a parent is not able to attend the 
meeting in person, use an interpreter to solicit 
parental concerns/input over the phone. 

Present Levels of Performance

Present Level of Academic Achievement:

The student’s present level of performance 
should be considered in light of progress in 
English. Include at least three years of 
ACCESS/Alternate ACCESS scores, other relevant 
data and a brief description of ESL/bilingual 
services/program received so that growth can 
be considered. 



Environmental Variables:

Consider environmental variables related to 
language and culture. For example, is an all-
English environment and lack of understanding 
related to behavior issues? Is a lack of respect or 
consideration of the student’s cultural norms by 
peers or teachers a source of difficulty?

Functional Behavioral Assessment



Goals and Objectives/Benchmarks:

IEP goals may be provided in native language 
when a student's core instruction is in the native 
language. When goals are written for native 
language, specify the subject area(s) and service 
delivery model(s).

Goals and Objectives/Benchmarks



Special Factors: EL Status – Language Needs:

ELs with and without IEPs are entitled to 
ESL/bilingual services. These services are equal 
to and not supplementary to special education 
services. Remember that bilingual/ESL services 
must be provided directly by the bilingual/ESL 
teacher although bilingual paraprofessionals 
may be used for support.

Educational Accommodations and Supports



Educational Accommodations and Supports

Linguistic and Cultural Accommodations:

Consider the accommodations related to 
language and culture the student will need in 
general and special education in order to be 
successful. Examples include native language 
support in English-only environments, use of 
visuals and use of peer models from similar 
backgrounds.



Supplementary Aids, Accommodations and 
Modifications:

In addition to accommodations related to 
linguistic and cultural needs, consider the 
accommodations the student requires to be 
successful across academic settings. Examples 
include wait time, print-to-speech technology, 
extended time for classroom assignments and 
pre-teaching/advanced preparation.

Educational Accommodations and Supports

Supports for School Personnel:

Preparation of school personnel to better serve 
ELs with IEPs may include special and 
ESL/bilingual teacher collaboration as well as 
inservices conducted by a qualified bilingual 
specialist.



Assessment Accommodations:

Accommodations for assessment should align 
with any linguistic and cultural accommodations 
listed previously.

State Assessment of English Language Proficiency

ACCESS/Alternative Access:

Relevant accommodations for 
ACCESS/Alternate ACCESS should be provided. 
The IEP team may decline to provide a non-
computerized human reader for relevant 
domains on ACCESS testing 2.0.



General Education with Supplementary Aids:

Supplementary aids should align with any 
linguistic, cultural and other aids listed 
previously.

Educational Services and Placement

Special Education within General Classroom:

Since the student may receive special 
education and ESL/bilingual services in general 
education settings, specify how these services 
will be linked or coordinated for the benefit of 
the student.



Incident that Resulted in Disciplinary Action:

Ensure that linguistic and cultural differences 
are considered in the review of the incident.

Manifestation Determination



Communication, Social and Behavioral Student 
Needs:

Ensure that linguistic and cultural differences 
are considered. Remember that all ELs with IEPs 
are entitled to ESL/bilingual services and second 
language learning issues should be addressed.

Autism Considerations


